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ABSTRACT ^ 

If a progran is to succeed, sufficient attention eust 
be devoted io th^ personality characteristics, attitudes and 
interests of t&e persons for vbon the program is being planned* The 
data from a study of the personality characteristics of 446 poor, 
black adolescents enrolled lo^a sunaer poverty work program were used 
to demonstrate hov the knowledge of personality characteristics could 
J)e utilized in program, planning. Prom the test 3;esults of the two ^ 
personality inventories^ it would appear that these adolescents 
perceived themselves as incompetenl;^ inefficient and seeking 
recognition* Yet, as a group, all were* attempting to become effective 
and competent people in accord with society*s demands. Putting the 
resul^ into {urogram planning, the following should b^ provided for 
participants: detailed goal&, concrete procedures for activities, 
interaction ^in small groups, clear instruction of expectations, 
concrete recognition and i^eftard fbr accomplishments, allowance for 
partial participation in planning, experiences that develop 
inter,personal relation" skills but that don't promote interpersonal 
confrontations^ activities that initially desl with objects and then 
gradually focus on people and ideas, activities lihat do not rely on 
reading al}ility, group division, by sex <if necessary) , and a means 
for objectively ^evaluating the success of the program* (Author/KR) 
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Program Planning for Cultutally ^ ^ ^ 
, Different Minority Students 

If programs for people' are to succeed, sufficient ,^attent^on 
must'be devoted to appro'priate planning. Many ^jrpgrams are based/ 



on perceived needs and are conceptualized theoretically rather veil. 



However, many do not succeed or succeed only margioglly because the"^ 
planning and implementation neglected to take ir^to. c<*nsidera£ion 
personally characteristics, attitudes andfiritere^ts' of the group 

■ ■ , / - ■ 

for whom the program is planned, _ * . 

Personality^ cs^ be defined as a dytiajiip. Interactive, system ^ ^ 
among characteristics that influence behavlof. That is, all people 
possess the same personality characteristic:"^, however>* personality 
in toto is tlie^^dividuar interaction oi these characteristics ■ 
which change as a function ^bf ma^turity, ^environment and health. 
While personality tests do not aa^fe^ss all facets or levels of ^ 
petffanality, some may provide cliies that will allow for more 
appropriate program planning, ^ ^> 

To demonstrate' how using personality characteristics^ in 
program planning could ba utilized, 'the data from a study of the 
personal;itj^ characteristics of poor, black adolescents enrolled in 
a summer poverty work program will be used (Brown, 1977), 

Frfim the results of the ACL and WI, it would appear that these 

■ <■ \ , ^ * 

poor, black adoi^ft^c^ts perceive themselves as incompetent., ineffec- 

,tive, seeking recognition and attempting to attain those character- 
istics deemed important in our society; Their backgrotmds are such^ 
tnat vthey may have had few experiences or'opportunities to be 
recognised competent or effective* The very fact of their 

^renibinin^ in school when legally of age to dropout, and actively 



* seeking work in the summer, when mo^t academic experi^nces'^have 
shown them to be perf6rming below expected levels, ^would .all 'tend 
to reiTiforce the coiWlusion that these adolescents, as a group, are 
seeking to beccJme effective and competent ^rv their everyday lives 
and in accord with society**s demands^ ^ * + * , 

Putting these results into program planning it wbuld be best 
to; / . ' — ^ ' ^ , 

1* Have detailed goals and objectives that are' clearly 

4 « 

spellerf out ta parti(;ipant^; don't take anything for granted. It's 
better to Dvetexplain, > ' ? ^' ! 

2, Have concrete procedures for activities that ^r^e -^ttictly 
followed, > ' , * . . 

.3, Interact with them in small gtoups where: 
>* a) each one's' achievement c^n te recognized, 

h) each one can be knpwn on a personal basis ^ and- 
c) mislnformatijon and inadequate in-formati^n can bB 



^cl^rified immediatelyt . ' - * 

4, Provide for teaching these adolescents what will he 

f ' ' ' ' ^ ^ 

.expected of them iiv4jie program, ' ^ ' . - . ' 

> \ : 

5, Provide for concrete recognition and reward for Accomplish 
mentSt 1 ^ ■ ' \' ^' 

^' ■ ■ ■ ■ 1 

6, Allow program ^participants to aid in some asfpie^cts of 
planning^, ^ T ' 

7, Provide for experiiences that don't promote interpersonal * 
confrontaticFnSt * r 

8, provide experiences designed to. develop interpersonal 
relations skillst " ' .. ^ ' . 



9, Design the program to be primarily dealing with objects at 
ifirst and after the teaching of interpersjarial skills has taken 
place, gradua^.ly move to focusing on ^rfeople and \ideas, 

10, Focus on thpse actlvltie^and experiences that do not rely 
heavily on reading ability, 

ifT Be prepared for li^iited success and have some me^ns for 
obje(:tively^ evaluatinjg -success, 

12, If there isr a need to divide into groups, selection should 

/ - V 

be made on tthe h^is of sex. 
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/ , Program Plannlt),E for CuJLturally 

. ' ' Different Jlinorlty Students 

^ ' .If programs for people are ' to. succeed^ sufficient attention 

must be devoted to appropriate planning* Many programs are based 
\ ^ on perceived needs anS are conceptualized theoretically rather well^ 
tlowever, many do not succeed or succeed only marglnalljr because the 
planning and Implementation neglected' to take Into consideration 
personality characteristics, attitudes and Interests of the group 
for^whom the progr^ Is planned* In this Instan ce, I am referring 
to accurate, < objective, empirical evidence ^nd do^mentatlon, not 
* to^ non-objective perceptions of others* Although there are 
\ Individual differences, group characteristics can provide a basis ■ 

for program planing so as to raise the probability of success* 

Personality c4n be defined as a dynamic. Interactive, system 
amotic characteristics tfiart- Influence behavior. That Is, all people 
possess the same perspnallty characteristics, however, personality 
In toto Is the Individual*^ Interaction of these characteristics 
which cKang^.^s a function of maturity, Environment and health. 
!nille personality tests do not assess all^facets or levels 'of . ^ 
personality, some may provide clues that v/lll allow for more 
approprin^^te program planning. 

To demonstrate how using personality characteristics In 
program planning c^uld be utilized, the data from a study of the 
personality characteristics of poor, black adolescents enrolled In 
a summer poverty wor}c program will be used (Brown, 1977). 



Four hundred and forty-six po<>r black adolescents enrolled 

In a' sumner work propran ranging in a^e, from 15-18 were adnlnlstered 

Gough*s Adjeclitve^^Chechllst (ACL) and Holland^s Vocational Prefer- 

ence Inventory (WI). Included in the group werei; ^0 rural pales, 

^ ^ * * * 

90 rural females, 80 ui;ban males and 196 urban females* 

The instruments used are both personality'^nventorfes that do 

hot rely jon high verbal skills. The ACL is a list of 300 adjective 

* 

from which one selects those descriptive of self and the VPI is a 

list of 300 occupations which one checl;s as lihed and disliked, 

T^e- results \;ere analyzed for grotap (urban and rural), and sen 

(ibale and female) differences. Figure 1 presents the,neans of the 

ACL,^y group and sex. Since averSge indicates^ scares between 40 

and 60,^ it can be seen that tlie^e p^oor^ (slack aSolespents tended t 

score average on most of the 24 scales, although nan^r were oi\ th 

lot/, average end, • The standard deviations ranged frora 4.6 for 

rural maleson the scale-Self-confidence, to 11,2 for rural females 

on number of fa\tbra1>le adjectives checked. The relatively Effeall 

standard deviations ^X)uld intricate bomogenity of response "^tyle, ^ 

Gougli (1965) describes those selecting feijer adjectives ^s quiety^- 

reserved, cautious and somewhat ineffective in getting ^bings done, 

. The test of significance shdw that tjiere are raor^ sex differ- 

ences than differences bet^/een urban and .rural gtoupyS, The 'urban 

and rural females did not have any statiTStically slfgTiificaijt ^ 

/ * ' ' ' 

differences while the nales sho\Ted, st;^tl6tically significant ' ^ 

differentes on the sca-les; number , checked, ^.Favo^able Adjectives, 

' , * j * — - 

Selff"Confidence, Self*C6ntroJ,, Doiainancfe, pndWarice, Intraiception*, 



■ ( 



' ■ . , 3 

Aut,oootiiy, Change, Succorance, Abasement and Counseling Readiness. 
#«iFeraales tende<i^to score higher on all differing scales "Indlc^itlng 

better adjustment, better Interpersonal relations ;and less ability 
. 1:0 sustain subordinate roles, 

\ * ' ' ^ : \ ^ '/ 

. Insert J^lguw 1 here , * 

\ 

For analyses,, the.^co^res on the VPI were converted to standard 

\ ^ ; J 

scores rather than pjarcentlle ranlcs as reported in the manual .(see 
Figure 2)* U^ing the range of 40*60 as average; rural finales fell 
^ below average on t^e Social and Status scales* and urban males and - 
fec^les Tjere above average on the Infrequency scale, When results 
were cotnpared ijlth Black college students for sex and grpup' 
/ ^ differences," most shotted statistically significant differences, 

- - - + i ^ 

HigU scores on the Infrequence sfcalfe indicate *'a typical vocational 
preference, *sftlf*deprec4ating attitudes about theiasielf* deviant 
attitude? about their culture and are indl?cative of incompet^cy" 
(Holland, 1970), , ■ ■ ' ^ " ' ^ 

. y All scales are utilized in personality description, however* / 

. . . . - . / 

only th^ first six scales are^utillzed in .vocational guidance, 

' * These adol^lsc^nt^ would^ as a groups |)ref er tho^e voc3ti6ns' whlci 

* * ■ - * * * ■ 

do not call for interpersonal skills or r,elationships^ their^ 

preference is for working^ with objects rather than ideas or people, 

s Additionally^ these ^adolescents are very unlike Black collec/^ 

* ■ ' ' ^ ' >^ • ^ / 

^tudents who are reldflTlvel'^ wore confident^ pompetent,:>and ysKUlled 

' ' ^ ^ ^ ' ■ ^ ■ ' ' 

in interpersonal relations, ■ ' ^ 

> ^ - - : > ; * j 

' ^ ' ' * ' . ' , insert Figure^'i here; 7 ^ /* ' 

' ■• ■•- : ■ : ... - ' . ■•/■'■■■ 
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From the results of the ACL and,VPI, It would appear thstt- these 
^oor, Mack adolescents perceive themselves as Incoinpetent, Ineffec* 
tlve, seeking recognition and attempting to attain those character- , 
Istlcs deemed Important In our society* Their backgrounds are such 



that they tnay^^have had few experiences or ofjportunltl^s to be 
recognlzefd as competent or. effective. The very fact o^* their 
remaining In school when legally of age to dropout^ and ^actively seek- 
ing work In the summer, when n^st academic experiences have ghown 
them to be performing bellow expected levels, would all tend to 
reinforce the conclusion that these adolescents, as a i?roup, are 
Seeking to become effective and cotripetent In their everyday lives 
and In accord with society *s demands^ 

^ Putting; these results Into program planning It would be best * 
toi 

1, Have detailed goals and objectives that-'are clearly 
spelled out to participants; don*t. take anything for g,rantedt It*s 
better to overexplalnt 

2t Have concrete procedures for activities* that are strictly 
followed, * 

3t Interact ^Ith them In small groups where; 
* + a)* each one*s achlevenient can be recojjnlzed, ^ 
fe) jeach bne can be knov/n *on ^ personal basis, and 
c) ^misinformation and Inadeiqiiate Informatloti can be 
: * ^ . clarified Immediately; 

4# Provide for. teaching these adolescents what yili be 
expected of them* In the prograrit ^ . 
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5. Provide for concrete recognition and . reward- for accomplish- 
ment:s; ^icainple; certificates for getting to vork or crlass ^ time'* 
no abaences, picnics, parties or dances for the group that produces 
or achieves the most on a irtonthly basis, ceremonies for parents and ^ 
friends to see ^recognition of acc'omplishibents.* 

6. Allow program participants to^id in some aspects of 
planning* . ' ^ 

7. Provide for experiences that don*t promote interpersonal 
conf TOntationa* ^ 

G* , Provide experiences designed to develbp inte^ersonal 
relations' Skills. - \ ^ 

9. Design the program to be primarily dealing with objects at 
fir^t and after the teaching of interpersonal skills has taken . 
place, gradually move to focusing on people and ideaa. ^ 

10. ^^^^ tb^ae activities and experiences that do not rely 
heavily oa reading ajlfility. 

11. Be prepared for limltea success and have some means for 



H ^ 

objectively evaluating succes 



12. If ther^ fs a n^ed to dividfe.into groups, selection should 
be made on the basfa of sex. ' g\ 

, The ^preceeding points could be utilized in many different kinds 
of programs ranging from d^roveqj^r of academic skills to a sjimmer 
work program^ All program planning should bemulti^dlmensional and 
using the peraonality of jCHe participants as 9 i^ocal pointy 
provide^ for incorporati^ those aspects that caA le^d to an 
effective 'and auccessful program. 
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. , ^ Adjective Ctteckltst Scales Description 

tlk^r tlumber checked-Total number of adjectives checked. Checking 

T!iany adjectives appears to reflect surgency and drive and a 
y relative absence of' repressive" tendencies. 
DF - Def enslveness-^leasures a bipolar dimension of test taking 

T^esponse which Is Interpretable at either extiferae. Therefore* 

If standard scores on DF falls above 70 or belovj 30 an Inter- 

pretatlon of dissimulation may be necessary. 
FAV - Favorable-^Humber olE favorable adjectives checked a self-d^scrlp^ 

tlon scale. Although the social desirability component Is 

present on this scale It Is not seen as a facade or an artl- 

. 

fact but sincere concern with beftavlne*approprlately and ijith 
, doing one*s duty. , \ 
UNFAV *• Unfavorable^Humber of unfavorable adjectives checked. Proa^ 
' . 'Working Individually with subjects wljo scored high on this 
^ scale, ^he authors conclude the checking of unfavorable 

adjectives reflects a kind" of Impulsive lack of control over 
the hosltle an<f unattractive aspects of one^s personality 
rather than a sense^of humility and self-effacement. * 
S-CF - Self confidence- Jills corresponds to the **poise and self- ^ ^ 

assuranc&*^ cluster of scales on the CPI. 
S"CI1 5elf coDtrol-The self-control scale xias developed empirically 
and' Is Intended to parallel the responslbl]^lty-soclall2atl«n 
cluster of scales 6n the CPI. 



LAB * llabll^ty*The scale was based on Ifem analyses of subjects 

. 

rated higher^ on characteristics Indicating flexibility* need 

. \ 

for change* Individuality* etc. \ 
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PER ADJ * Personal adjustment-Subjects rated high and low on 

/ • ■ * ' , • ' ' ' 

* personal adjusttdent and personal soundness were the 

validating group for the scale. Tlie ^cale is seen aa 
depleting an attltudlnal set toward life rather than the ^ 
present or of problems and^sconcem. » 
' ACH - Achfevement-To strive to be , outstanding In pursuits of ' ^ ' 

socially recognized significance, (tieed scales) x 

* IX)M * Docdnance-To seek and sustain leadership roles In groupg ' 

* ^ ' . "I 

F or to be 'influential and controlling In* Individual 

relat lonshlp s . ^ _ 

EIJD - Endurance^To- persist In any task undertaken. 

ORD - Order'-To' place -special eBjpijasls on neatness* organization* 

and planning In on^'s activities* \ , ' ^ - 

XIJT - Intraceptloii-fo engage in attempts to understand one's otffi ' 

* behavior or the behavior of others. ^ 

tlUR - Hurta^^To engage in behaviors whlch^ extend material or . ^ ^ 

, eiDotlonal benefits" to others. ^ ' ' ' . *' 

AFF ;- Af flllatlon^To seek and sustain- numerous pei^sonal friend- 

ships . ■ - .\ , ' / ^ ^ ' 

-J , ■ ' ' ' - ' ^ 

inrr - Ilererosexuhllcy-Xo ^seek the cong>auy of and derive 

eiabtlonal satisfactions from Interactions with opposite- 

sex€Ld, peers.' ' , 

EXII - Exhlbltlon-To behave In such a vmy as to elicit the » , ' 



' . Immediate attention of others. - ' ' ^ 

AUT ^ Autonomy-Tofact Independently of others or of socjfcal 
values a»d expectations. ^ * i ^ 
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AGG - Aggreaalon^To engage4 In behaviors which attack or hurt others, 
CHA Change-To s^k novelty of experience and avoid routine, 
sue - Succorance-To solicit sympathy, affection or emotional support 
from others. 

ASA Abasement*!© express feelinga of inferiority through self* 

criticism^ guide or social^ liEq>ul^e. * ' ' ' 

DE7 Deference^To seek and austain -subordinate roles in relation-^ 

\ . ' * •■■ ' . 

ships 14th others> 



CR - Counseling Re^dlneas* 
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.Holland's Vocational Pr^eference Inveaitory 

Realistic : High scorers view themselves as practical; and selecting inany^ 
occupations traditionally perceived as masculine. They lack skill in Inter^ 
personal relationships, low social Interests and 'a reluctance to^approach 
probl^enis requiring Bengitlvity to one's own feelings or those of others. 

, Intellectual : ^High scorers are concerned with science, math and theory. Prefer 
to "think throi^h" problems rather than "act but" problems. Value science and 
'^^sthetic problems. Deprecate social, political and business activities* Tend 
to* be bright, scholarly and persistent. > 

Social: ^Have social interests^ .prefer teaching or therapeutic roles. Are ; 
respottslble, accepting of feminine impulses, andl roles, i.e. gentleness and 
ate facile and Insightfi^ in intefpersonal relationships. Ability to relate 
to odiers or to form close relationships. Normals and depressed psychiatric 
patients often have low scores on^thts scale. 

Conventional : Have Introcepted the culture .with unus^l completeness. Often 
appear controlled, defenslveness. Prefer structured tole verbal and numerical 
ac^tlvlties and generally prefel: subordinate rol^s. Appear to achieve their 
goals by conforming, living by the tules and ordering their lives. 

Enterprising : Jiave strong needs to achievte and secure high status and prefer 
* social interaction as a ^dium of personal expression but dislike well defined 
language or work situations., If this, scale is the low point for the first 
sIk scales, it sometimes Indicates depression. 

Artistic : Have artistic, musical and literary interests. Hay be, immature, 
anxious, sensitive and feminine." Tend-ttf be original. Imaginative, complex, 
unconventional and introverted. , ' < 

'i .. ' 

Self*Control : ^ High scores indicate overcontrol and are often described as 
inhibited, constricted, passive and responsible. Low scores indicate impul- 
siveness and a tendency to "act out." ^ 

Maaculinlty : High (scores indicate frequent choice of masculine occupational 
roles.-. , ' ' 



Status : High scores Indicate vocational choices with high prestige ranking. 
Nay also provide a measure of self-esteem and self -confidence. 

Inf requency : High scorers have typical vocational preferences and, by 
implication, havd self-de|nrec'Atlng, attitudes about their culture. Low / 
scorers perceive the occupational world in the popular way> have positive 
evaluations ^f their abilities and personality, and hAve.hlgh aspirations. 

Acquiescence : Many preferences are associated with a sociable, cheerful, 
active, frank and conventional outlook about the vocational world whereas 
few choices are expressions of unsociability, depression, passiveness, 
defenslvenciss, and unconventional ity in outlook. 
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Figure 2 
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